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[J O Questionnaires are also a popular research tool for studying larningstrategies of L2 learners and
self-regulation. The following studies are ofparticular relevance to the questionnaire design ofthe present
study.Oxford[J 199001 designed a survey instrument called "Strategies in Language Learning"[J SILLO [0 which
has a wide currency in the investigation oflanguage learners'learning strategiesC] particularly about the use
ofcognitive and metacognitivestrategies. Rubin and Thompson [J 1994[] developed a questionnairespecifically
concerned with language learners' executive control over theirlearning. The function of executive control mainly
includes the use ofmetacognitive or self-regulated strategiesC] such as planningl] monitoring] and evaluation.
Wen and Johnson [0 199700 combined the survey techniques within-depth interviewing to establish the impact ofa
number oflearner variableson Chinese tertiary level students' achievement on a language course. Thestudy found
that self-management strategiesC] such as planningd evaluation[ and affective controlC] had an important part
to play in separating successful and unsuccessful language learners.[J [0 These studies have shown that the
questionnaire instrument isan effectivel] efficient research tool for identifying patterns oflanguagelearners'
knowledge and beliefs about language learning] and theirstrategy use. Moreover[] the questionnaire data can
provide usefulinformation about the relationship between learner beliefs and othervariables oflanguage learning[]
such as self-regulation/autonomyl] learningachievements[] and learners' cultural backgrounds. The adoption
ofthe questionnaire instrument in this study has been informed by theseprevious studies.lJ [J [J [
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